	Unit title
	Renaissance Perspective

	Teacher(s)
	Heather Honeycutt

	Subject and grade level
	9th Grade National Art

	Time frame and duration
	@ 11 class periods


	Area of interaction focus

Which area of interaction will be our focus?
Why have we chosen this?
	
	Significant concept(s)

What are the big ideas? What do we want our students to retain for years into the future?

	Human Ingenuity
	
	The discovery of the linear laws of perspective made a high degree of realism in art possible

Creating the illusion of Space through the use of perspective

Use of a full value range in shading

Cross-hatching

Shading with a light source

Foreground, middle ground, back ground

Size contrast

Atmospheric Perspective

Watercolor washes

Watercolor blooms



	MYP unit question

	How did the discovery of perspective change the course of art?

How do you create the illusion of space in a work of art?


	Resources

	Paper, Rulers, Pencils, Workbooks, Watercolors, Paintbrushes, Black pens, visual examples, watercolor paper
Institutional Values: Respect, Honesty, Inner Strength, Responsibility, Solidarity

Students will model school values and be evaluated accordingly though Criterion D.  School values will be emphasized through Tribe agreements and group work within their Tribes.  



	Benchmarks and Specific Content (MYP criteria or objectives)

	Criterion A:  Knowledge and Understanding

· Knowing and understanding the theoretical basis of the art form(s) studied

· Using subject specific terminology to show aesthetic and critical awareness when discussing their work or the work of others

· Understanding how historical developments and cultural perspectives have shaped the arts

· Understanding how theorists, practitioners and artists have contributed to the arts

Corresponding Objectives:  Criterion A

1. Students will be able to write a paragraph explaining the major art history concepts presented in class.

2. Students will be able to use subject specific terminology to discuss their art.

Criterion B:  Application

· Planning and organizing effectively to define and set goals, negotiate and make decisions

· Experimenting through spontaneous and structured activities

· Demonstrating a range of techniques and skills

· Developing and elaborating ideas, themes and compositions to a point of realization

Corresponding Objectives:  Criterion B

1. Students will create several pieces of art using perpective with 100% accuracy.

2. Students will use a full value scale when shading their artwork.

3. Students will use neat, precise cross-hatching when shading assignments.

4. Students will use watercolor washes and blooms to create the illusion of atmospheric perspective.

5. Students will create a mountainous cityscape that is organized using the principles of design and perspective.

Criterion C:  Reflection and Evaluation

· Using a developmental workbook throughout the creative cycle

· Reflecting upon, evaluating, assessing and appraising work to support and promote creative development

· Using feedback and discussion on artwork to support creative development

Corresponding Objectives:  Criterion C

1.  Students will practice different techniques in their workbooks and receive and give helpful peer feedback about their drawings in their tribes.

2.  Students will participate in a whole group critique, in which their MYP assessments are discussed.

Criterion D:  Artistic Awareness and Personal Engagement

· Inviting and accepting views from others

· Showing self-motivation, initiative and a willingness to take artistic risks

· Supporting and encouraging peers towards a positive working environment

Corresponding Objectives:  Criterion D

1.  Students will model all of the tribe agreements when cooperatively working with their groups.

2.  Students will model school values while cooperatively working with their groups.

3. Students will write an honest reflection about how they positively or negatively participated with their group members
Visual Art Standards & Benchmarks

VA091.1:  Applies media, techniques, and processes with sufficient skill, confidence, and sensitivity that one’s intentions are carried out in artworks.

VA092.2:  Understands the effectiveness of various artworks in terms of organizational structures and functions.

VA092.3:  Knows how organizational principles and functions can be used to solve specific problems.

VA093.1:  Understands how visual, spatial, temporal, and functional values of artworks are tempered by culture and history.

VA094.1:  Knows a variety of historical and cultural contexts regarding characteristics and purposes of works of art.

VA094.3:  Understands relationships among works of art in terms of history , aesthetics, and culture.
VA095.3:  Knows how specific works are created and relate to historical and cultural contexts.

	Evaluation/Assessment 

	Corresponding Objectives:  Criterion A

1. Students will be able to write a paragraph explaining the major art history concepts presented in class.

2. Students will be able to use subject specific terminology to discuss their art.

Level of 

Achievement

Descriptors

0

The student does not reach a standard described by any of the descriptors given below

1-2

The student has acquired limited theoretical knowledge and little understanding of the topic under consideration.  Specifically:  Student participates in critique in a minimal way and does not use subject specific terminology.  Student’s paragraph contains no organization, so many grammatical errors that it is unreadable, and demonstrates a limited understanding of art history concepts learned in class.
3-4

The student shows a basic acquisition of theoretical knowledge and understanding of the topic under consideration.  The student uses some subject specific terminology to show a critical awareness. Specifically:  Student participates in critique in a minimal way and does not use subject specific terminology.  Student’s paragraph contains no organization, many grammatical errors, and demonstrates an adequate understanding of art history concepts learned in class.
5-6

The student shows a broad understanding of the topic under consideration and applies theoretical knowledge and subject specific terminology to identify some of the complexities of the materials studied. Specifically:  Student participates in critique and uses subject specific terminology.  Student’s paragraph is organized, contains few grammatical errors, and demonstrates an adequate understanding of art history concepts learned in class.
7-8

The student shows a thorough understanding of the topic under consideration.  The student confidently applies theoretical knowledge and subject specific terminology to identify clearly the complexities of the materials studied. Specifically:  Student participates in critique and uses subject specific terminology.  Student’s paragraph is organized, contains no grammatical errors, and demonstrates a complete understanding of art history concepts learned in class.
Corresponding Objectives:  Criterion B

1. Students will create several pieces of art using perpective with 100% accuracy.

2. Students will use a full value scale when shading their artwork.

3. Students will use neat, precise cross-hatching when shading assignments.

4. Students will use watercolor washes and blooms to create the illusion of atmospheric perspective.

5. Students will create a mountainous cityscape that is organized using the principles of design and perspective.
Level of

Achievement

Descriptors

0

The student does not reach a standard described by any of the descriptors given below

1-2

The student demonstrates limited abilities to use skills and strategies.  The work is of poor quality.  Specifically:  Student does not consistently use perspective correctly.  Student doesn’t use a full value scale when shading.  Student’s cross-hatching is sloppy.  Student doesn’t apply even watercolor washes and cannot create a watercolor bloom.  Student’s final project is unorganized and uses perspective incorrectly.
3-4

The student demonstrates success with basic skills and strategies.  The work reaches a point of realization and shows some proficiency in technique(s). Specifically:  Student uses perspective correctly.  Student doesn’t use a full value scale when shading.  Student’s cross-hatching is sloppy.  Student doesn’t apply even watercolor washes and cannot create a watercolor bloom.  Student’s final project is unorganized.
5-6

The student applies skills and strategies needed to produce creative work showing reasonable proficiency in technique(s). Specifically:  Student uses perspective correctly.  Student doesn’t use a full value scale when shading.  Student’s cross-hatching is adequate.  Student applies even watercolor washes, but cannot create a watercolor bloom.  Student’s final project is organized.
7-8

The student shows competence in applying skills and strategies needed for the realization of work, which shows creativity and proficiency in technique(s). Specifically:  Student uses perspective correctly.  Student uses a full value scale when shading.  Student’s cross-hatching is neat.  Student applies even watercolor washes and can create a watercolor bloom.  Student’s final project is organized.
9-10

The student is highly competent in choosing and applying a range of skills and strategies for the realization of work.   The student’s processes and resolved artwork reflect a high level of proficiency and creativity. Specifically:  Student uses perspective correctly and includes details of buildings with a high degree of proficiency.  Student uses a full value scale when shading.  Student’s cross-hatching is neat and creates transitions between different tones precisely.  Student applies even watercolor washes and can create a watercolor bloom.  Student’s final project is well organized showing a mastery of the principles of design and exhibits a high degree of originality.
Corresponding Objectives:  Criterion C

1.   Students will practice different techniques in their workbooks and receive and give helpful peer feedback about their drawings in their tribes.

2.   Students will participate in a whole group critique, in which their MYP assessments are discussed.

Level of 

Achievement

Criterion C Descriptors

0

The student does not reach a standard described by any of the descriptors given below.

1-2

The student’s use of feedback and reflections upon themes and processes is minimal.  The student completes a rudimentary evaluation of his/her level of skill.  Specifically:  Student doesn’t give usable feedback to their peers.  Student doesn’t consider feedback given by peers and teacher alike.  Student participates in group-critique in a minimal way.
3-4

The student finds it difficult to take feedback into account when working.  The student provides an evaluation of his/her development as well as evaluating the themes and issues.  Some aspects of the evaluation may be unrealistic or incomplete. Specifically:  Student doesn’t give usable feedback to their peers.  Student considers and implements feedback given by peers and teacher alike.  Student participates in group-critique in a minimal way.
5-6

The student reflects on themes and issues and takes feedback into account when working.  The student provides an evaluation if his/her development and the process of working.  The evaluation includes and appraisal of the quality of produced work and an identification of areas of improvement. Specifically:  Student gives usable feedback to their peers.  Student considers and implements feedback given by peers and teacher alike.  Student participates in group-critique.
7-8

The student gives a considered response to feedback and provides a thorough reflection and evaluation of his/her development and of the process of working.  This evaluation includes a accurate analysis of the quality of produced work and details of improvements which could be made. Specifically:  Student gives usable, thoughtful feedback to their peers.  Student considers and implements feedback given by peers and teacher alike.  Student participates in group-critique in a thoughtful way, using specific terminology learned in class.
Corresponding Objectives:  Criterion D

1. Students will model all of the tribe agreements when cooperatively working with their groups.

2. Students will model school values while cooperatively working with their groups.

3. Students will write an honest reflection about how they positively or negatively participated with their group members

Level of 

Achievement

Criterion D Descriptors

0

The student does not reach a standard described by any of the descriptors given below.

1-2

The student participates to some extent in activity associated with the task yet shows little interest and personal engagement in the work.  Specifically:  Student does not demonstrate Tribe’s agreements and school values consistently.  Student does not reflect over their behaviour in regard to participation in their Tribe.  Student shows minimal engagement while working in class.  

3-4

The student participates in activity associated with the task and shows some self-discipline and motivation in the work. Specifically:  Student does not demonstrate Tribe’s agreements and school values consistently.  Student does not reflect over their behaviour in regard to participation in their Tribe.  Student is engaged in work during class.
5-6

The student is fully engaged in the work, and shows a willingness to develop further his or her potential. Specifically:  Student demonstrates Tribe’s agreements and school values consistently.  Student does not reflect over their behaviour in regard to participation in their Tribe.  Student is engaged in work during class.
7-8

The student demonstrates a high level of interest and personal engagement in the work, and shows initiative, enthusiasm, and commitment. Specifically:  Student demonstrates Tribe’s agreements and school values consistently.  Student reflects over their behaviour in regard to participation in their Tribe.  Student is engaged in work during class.


	Reasoning Skills 

	· Compare

· Classify

· Analogy or metaphor

· Induction or make a generalization

· Deduction or use a generalization

· Analyze perspectives

· Persuasive argument

· Seek logical fallacy

· Historical or Projective Investigation

· Decision Making

· Problem Solving

· Systems Analysis

· Experimental Method or Survey

	Steps in the Lesson (Objective, Access prior knowledge, New information/skills, Apply, Generalize, Assessment)


	Lesson 1: Introduction to Unit, 1pt perspective

Objective:

Students will understand what is expected of them during the course of the unit.

Students will be able to write a paragraph about the discovery of the linear laws of perspective and their impact on art.

Students will be able to create art using 1pt perspective.

Access prior knowledge:

How do you create the illusion of space in a 2D piece of art?

How long have we been able to create the illusion of space in 2D art?

Who discovered the laws of linear perspective?

What impact did the discovery of perspective have on art?

New information/skills:

Teacher will teach students about Brunelleschi and his discovery of the linear laws of perspective.  Teacher will discuss his career as an architect and show several of his buildings (Foundling Hospital and the Dome of Santa Maria de Fiore).  Teacher will be sure to emphasize his genius in the arts and how he took inspiration from ancient Roman architecture. (Students will take notes over art history in their workbooks)

Teacher will demonstrate one point perspective and then conduct a guided practice using boxes over, under, and above the horizon line.  Teacher will also have students create boxes directly above, below, and over the vanishing point.

Apply:

Guided Practice

Generalize:

Students will understand that Brunelleschi is the father of perspective.  Students will understand that they need to include a horizon and vanishing point when using one-point perspective.  Students will understand that 1pt perspective is used when drawing the front of a building.

Assessment:

Rubrics A, D

Students will write a paragraph about the main ideas presented in the art history componenet of this lesson at the end of the unit.

Lesson 2: Using overlap and size contrast to create the illusion of space

Objective:

Students will create a 10-step values scale using pencil.

Students will use a full value scale to shade their art.

Students will use foreground, middle ground, and background to design their perspective works of art.

Access prior knowledge:

What is a values scale?

What are foreground, middle ground, and background?

New information/skills:

Teacher will explain that using overlap (foreground, middle ground, background) also creates the illusion of space.

Teacher will explain that size contrast creates the illusion of space.  (Things that are farther away appear smaller.)

Teacher will explain that good drawings have a wide range of values and show the class an example of a 10-step value scale and several drawings and point out the different values using the value scale.

Apply:

Students will create a 10-step value scale in their workbooks.

Students will create a one-point perspective picture using their initials and 5 other geometric shapes in their workbooks.  

Students will use size contrast, foreground, middle ground, background, a full value scale in the creation of their workbook 1pt exercise.

Students will give each other peer feedback over their work in their Tribes.

Generalize:

Students will understand that the illusion of space involves overlap and size contrast.

Students will understand that pencil drawings need a range of values to be successful.

Students will understand that their peer’s feedback improves their art.

Assessment:

Rubrics B, C, D

Lesson 3: 2-point perspective, shading from a light source

Objectives:

Students will be able to use 2-point perspective in the creation of art.

Students will be able to shade using a light source

Students will be able to shade using cross-hatching.

Access prior knowledge:

How do you draw a building using perspective when you are viewing it from the corner?

How do you shade something when there is a light source?

What are other methods of shading?

New information/skills:

Teacher will show students how to use 2pt perspective to create buildings.  Teacher will show the use of 2pt perspective above, below, and over the horizon line and near the vanishing points. Teacher will show students how to shade using a light source and cross-hatching.

Apply:

Guided Practice:

Students will complete a guided practice in their workbooks with the teacher.  They will draw cubes in various positions in relation to the horizon and vanishing points.   Students will put a circle that represents the sun in the picture and shade accordingly using cross-hatching. (Teacher should explain that when drawing a sun it is the shape of a circle and not a half circle in the top corner of the page.  Teacher should also be explicit about how to hold a pencil and rest the wrist on the table to gain greater control when cross-hatching.)

Students will create a ten step value scale using cross-hatching.

Independent Practice:

Students will create a three building cityscape using foreground, middle ground, and background, size contrast, cross-hatching and light source in their workbooks.

Students will give peer feedback in their Tribes throughout this process.

Generalize:

Students will understand that you use 2pt perspective when drawing a building from the corner.  Students will understand that cross-hatching is the build up of line to create a value.  Students will understand that objects closer to the light source are lighter and things farther from the light source are darker.  Students will understand that the sun is never a half circle in the top corner of the page.

Assessment:

Rubrics B, C, D

Lesson 4: MYP portfolio project, atmospheric perspective 

Objectives:

Students will understand what they need to do for their MYP assessment project.

Students will understand that Leonardo da Vinci invented atmospheric perspective.

Students will understand that to create atmospheric perspective objects need to be lighter than objects in the middle ground and foreground.

Access prior knowledge:

Have you ever noticed that when you look out at the surrounding mountains of Quito that the mountains in the distance seem to be lighter in tone?

New information/skills:

Teacher will explain how Leonardo da Vinci used atmospheric perspective to create the illusion of space in a landscape.  Teacher will show several examples of this used in works of art.  If the day is clear, the teacher will take students outside and point out how the mountains in the distance are a lighter shade than the mountains closer in distance.

Teacher will explain the project for the MYP portfolio and the assessment rubrics.

Teacher will mention that the requirement for the amount of buildings in the picture is seven because odd numbers are more compositionally pleasing.

Apply:

Students will start drafting their designs for their projects in their workbooks.  Students have the option of using either 1pt or 2pt perspective to create a 7 building cityscape with mountains in the distance.  They will plan their compositions using a foreground, middle ground, background, and size contrast.  For this assignment they will not worry about using a light source for shading.  Instead, they will employ the use of atmospheric perspective to capture the effects of light.  They will include details in their buildings (windows, doors etc.).  Once students have their designs worked out they will consult with their group members for feedback.  After they are sure of their compositions, students my start transferring their design onto a piece of watercolor paper using only line.

Generalize:

Students will understand the atmospheric perspective is an effect of the atmosphere that makes things in the distance appear lighter than things closer in distance.

Assessment:

Rubrics A, B, C, D

Students will include atmospheric perspective in their paragraph at the end of the unit.

Lesson 5:  Using Watercolor washes

Objective:

Students will understand how to use watercolor washes to consistently cover an area of paper using different intensities of color.

Access prior knowledge:

How do you create a wash using watercolors?  What is a watercolor bloom?

New information/skills

Teacher will demonstrate how to mix a watercolor wash.  Teacher will demonstrate how to apply a wash to an area of watercolor paper.  Teacher will demonstrate how to create a watercolor bloom.

Apply

Students will practice mixing and applying watercolor washes.  Students will practice creating watercolor blooms. (practice paper will be saved to use later for mixed media collages)

Students will use watercolor washes and blooms to paint their MYP projects.  They will apply the washes in a manner that creates the illusion of atmospheric perspective.  Once the washes are dry they will use black pens to trace over their line drawings and shade using cross-hatching.

Students will offer each other feedback throughout this process in order to improve their art projects.

Generalize

Students will understand that to create a lighter watercolor wash they need to add more water.  Students will understand that to apply a wash of watercolor the paper needs to be wet in the area they want the wash to be.  Students will understand that to create a watercolor bloom in an area the paint needs to be almost dry.

Assessment


Rubrics B, C, D

Lesson 6:  Critique

Objective:

Students will talk about their artwork in a classroom critique using specific terminology learned during the unit and principle of design terms.

Access prior knowledge

How do you talk about art in a meaningful way?  What is a critique?  What is the purpose of a critique?

New information/skills

Teacher will explain the purpose of critique.  Teacher will explain the ground rules for critique and how students will be assessed during this process.

Apply

Students will critique their classmates’ art using subject specific terminology in a teacher run discussion.  

Students will write one paragraph explaining the art history concepts presented throughout the unit.

Generalize

Students will understand that the purpose of a critique is to improve their artistic practice.  Students will understand the difference between constructive criticism and criticism.

Assessment


Rubrics A, C, D


